United States History

The Burdens of Progress, 1865-1910

For this unit we will be combining homework and classwork in the notebook. Your assignments will be to create Thinking Maps and write paragraphs based on your reading of the textbook. 

Class work: Right side of your notebook: This will be where the Thinking Maps will be attached or drawn. The title/main topic and type of each Thinking Map is provided below. You are expected to use at least eight terms (words, facts, events, and/or people) in each Thinking Map, not including the title/main topic. These terms must be related and connected to the title/main topic. There must be a brief explanation of each term that is used in the thinking map.

Homework: Left side of your notebook: When the Thinking Map is completed, you must explain how those terms are connected together and related to the main topic in a paragraph of 4-6 sentences. The goal is show me what you have learned based on what you have read and to be able to connect information in written paragraph form. 

To receive full credit, work must be turned in on time and be done correctly. Homework will be checked daily. Class time will sometimes be used to work on this part of the unit. You may work with others on organization and deciding on the appropriate thinking map but all written work must be your own. There will be quizzes on the reading. 

Paragraph example:


The time period following the Civil War was called Reconstruction. Lincoln’s 10% Plan was used to bring the Southern 
states back into the country as quick and easy as possible. The South angered the North, especially Radical Republicans, by 
having the Black Codes that controlled former slaves. In response, the Radicals created Military Reconstruction to enforce 
the 13th (no slavery, 14th(civil rights), and 15th (voting) amendments and to try and get rid of the Ku Klux Klan. The 
Freedmen’s Bureau was also used to help the former slaves with education and shelter. 

Title/Main Topic

Expansion of Industry (pp. 230-233) Bubble Map

Railroads and the West (pp. 236-240) Tree Map

The Rise of Big Business (pp. 241-244) Double Bubble

The Labor Movement (pp. 244-249) Flow Map

The New Immigrants (pp. 254-259)
 Bubble Map

Immigrants and the City (pp. 262-266) Brace Map

Politics of Corruption (pp. 267-271) Circle Map

The Populist Movement (pp. 219-223) Multi-Flow Map

Key Ideas and terms to Know

State Content Standards
11.2 
Students analyze the relationship among the rise of industrialization, large-scale rural-to-urban migration, and massive 
immigration from Southern and Eastern Europe. 

1. Economics in the Gilded Age: importance of railroads for transportation, natural resources, labor

2. Trusts, monopolies, industrialization and economic growth and power, 




Carnegie (vertical integration - land to factory), Rockefeller (horizontal - own businesses across)

3. Social Darwinism (survival of the fittest) versus the Social Gospel (help others)

4. Political Machines - corruption, Tammany Hall, Boss Tweed, immigrant support

5. Immigration and industrialization- working and living conditions (tenements), wages 



Nativism (anti-immigrant), new immigrants from southern and eastern Europe, Jews, Catholics




Americanization movement (education program to help immigrants assimilate)




6. Populists: farmers, - try to address farm problems - bimetallism (silver and gold for money) - inflation, railroad rates

7. Tariffs (tax on imports) tend to rise to protect American industry
Current Event: Group Work

Students will work in groups of no more than 4 people on a current event project/presentation related to the history we are studying (state content standards 11.2.1 – 11.2.7).

Each student will be responsible for one current event article that is related to one of the state content standards.  Articles may be found in newspapers or the Internet (ex: Los Angeles Times, New York Times, Orange County Register, San Gabriel Valley Tribune, TIME magazine)

Each student is also responsible for:

1. Obtaining a copy of their article on their own, outside of class.

2. Writing a summary.

3. Writing about the article’s connection of one of the state content standards.

As a group, students will create a visual that displays the information of your groups’ articles.  Groups will be given one day in class to work on putting together their visual.

Each group will also give a presentation of their visual and articles.  Presentations should include article summaries and a compare and contrast of the articles’ content and their connections to history.

